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Executive Summary  
This evaluation was conducted on the 2010 Childrenôs Gallery designed, organized, and presented by the 

non-profit organization, Mentors of Minorities in Education's Total Learning Cis-Tem (M.O.M.I.E.ôS. 

T.L.C.). This DC-based nonprofit organization is dedicated to providing transformative educational 

experiences for ñnurturing the geniusò of children.  

Evaluation findings indicate that the Childrenôs Gallery fulfills this principle of ñnurturing the geniusò 

that guides M.O.M.I.E.ôs T.L.C. Survey results were obtained from 152 students and 39 teachers. In 

addition, a four-teacher focus group was conducted and participant feedback was analyzed. Together 

these three sets of quantitative and qualitative data were triangulated. In addition to validating the 

conclusions of the current evaluation, findings from this three-pronged approach support anecdotal claims 

made by M.O.M.I.E.ôs staff members and respondents to previous, smaller surveys. Responses were 

overwhelmingly positive and indicate that the gallery was fun and educational. 

Throughout the data collection, five student-, four teacher- and six focus group-themes emerged: 

Student Themes 

1. Students had fun and enjoyed learning history through hands-on activities  

2. Participants liked learning about new and unfamiliar great persons  

3. The gallery teaches students about diverse careers 

4. Students feel connected to the exhibits and empowered to achieve great things  

5. Some students are familiar with hands on learning and the Gallery is very similar to what they do at 

school 

 

Teacher Themes 

 

1. Teachers agree, students enjoyed and learned from the gallery 

2. Many of the respondents indicated they would not change any facet of the gallery 

3. Suggestions were made to improve the logistics, not the content, of the gallery  

4. Teachers will use the gallery to guide their instruction, it exceeded their expectations 

Focus-Group Themes 

1. Due to the hands-on, student-directed nature of the gallery students, teachers, and parents learned and 

had fun during their visit 

2. More time is necessary for students to fully experience the exhibits 

3. The gallery was physically organized in a manner that was very conducive to student-centered 

learning 

4. The gallery touched on numerous developmental domains and subject areas; therefore, it likely meets 

many District of Columbia learning standards 

5. The great persons noted as memorable in the surveys were also identified as most notable by the 

focus group 

6. The gallery provides children with a hands-on museum experience that is available at few other 

venues 
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Due to the developmentally-appropriate nature of the gallery and the fact that students learn best through 

hands-on experiences, it is refreshing to see that a few students and teachers felt the gallery was not very 

different from the way they learn at school. This indicates that some educators provide their students with 

learning through tactile experiences. For other teachers, they indicated that the gallery has shown them 

instructional strategies that they would take back to their classrooms. Likewise students expressed that the 

gallery has made an impact on their learning and ability to appreciate history.  

 

The overall evaluation finding is that the gallery does an excellent job exposing attendees to great persons 

from across the African diaspora. It is suggested that given the financial and human resources, the gallery 

should be expanded to include more racially and culturally diverse great persons. In this way participants 

are likely to experience even greater learning and empowerment.    

 



ahaL9Ω{ ¢[/ нлмл 9Ǿŀƭǳŀǘƛƻƴ Page 4 of 31 By: AESH 

INTRODUCTION  
During the two weeks of the 2010 stand-alone Gallery, 13 organizations experienced the ñsold outò great 

personsô exhibits. In order to evaluate the gallery and garner participant feedback, data was collected from 

students and teachers through surveys and a teacher focus group. While pseudonyms will be used 

throughout the report, M.O.M.I.E.ôs T.L.C. would like to thank the following organizations who attended 

the gallery: 

M.O.M.I.E's T.L.C. After School Program 

M.O.M.I.E's T.L.C. - Annual Gala Event Participants 

Brightwood Elementary School 

Kid Power DC 

John Burroughs Education Campus 

Phoebe Hearst Elementary School 

Capital City Public Charter School 

All Souls Church Unitarian - Religious Education Classes 

All Souls Church Unitarian - Congregation Participants 

Tree of Life Public Charter School 

DC Bilingual Public Charter School 

CentroNia - After School Program 

EL Haynes Public Charter School 

 

Background of the Gallery  

Brief History and Timeline  

In existence since 2005, the Childrenôs Gallery of Black History (CGBH) has grown tremendously in its 

five year history. As exhibited in the timeline on the following page, the gallery can be viewed within the 

history of its parent organization, M.O.M.I.E.ôs T.L.C. Initially funded through a grant from the Fannie 

Mae Foundation, the gallery services children throughout the metropolitan areas of the District of 

Columbia (DC).  

Though it still carries the title Childrenôs Gallery of Black History, M.O.M.I.E.ôs T.L.C makes a very 

conscious effort to devote at least 40% of the exhibits to great people from other parts of the world. This 

is seen with three of the eight 2010 great people, Dikembe Mutombo from the Congo, Muhammad Yunus 

from Bangladesh, and Queen Hatshepsut from Egypt.  

In 2009 there was over 40% world representation with 3 out of 7 great people from diverse parts of the 

world: Aung Saan Su Kyi- Burma; Richard Oakes - Native American Mohawk civil rights leader; and 

Enrique Cobham - Panama.  In 2008 the theme "From the World to Your Neck of the Woods" presented 

71% or 5 great people from other parts of the world with Claudia Jones - Trinidad; Harry Belefonte - 

Jamaica; Mahatma Gandhi - India; Edson Arantes "Pelé" Nascimento - Brazil; and Wangari Maathai - 

Kenya. 



Executive 

Director, Ayize 

Sabater, started 

the conceptual 

work in 

developing 

aΦhΦaΦLΦ9Ωǎ ¢[/ 

  

Received the 

National 

Community 

tŀǊǘƴŜǊǎƘƛǇΩǎ 

Spirit of 

Fatherhood 

Award  

Since its inception, 

aΦhΦaΦLΦ9Ωǎ Ƙŀǎ 

provided culturally 

rich content to 

over 6,000 

children in the 

Greater 

Metropolitan area 

With funding from the 

Fannie Mae 

Foundation, the 

/ƘƛƭŘǊŜƴΩǎ .ƭŀŎƪ 

History Museum 

began as a week-long 

interactive museum  

impacting around 250 

DC school children 

  

Awarded the Community 

CƻǳƴŘŀǘƛƻƴΩǎ [ƛƴƻǿŜǎ ά¦ƴǎǳƴƎ 

IŜǊƻέ [ŜŀŘŜǊǎƘƛǇ !ǿŀǊŘ ǿƘƛŎƘ 

was featured on  

NBC Channel 4 News 

  

  

 

M.O.M.I.Eôs  

10 th    

A NNIVERSARY  

T IMELINE  

aΦhΦaΦLΦ9Ωǎ ƛǎ ƛƴ ǘƘŜ 

midst of building our 

Eco-DǊŜŜƴ /ƘƛƭŘǊŜƴΩǎ 

Center. The new 

building will provide a 

permanent space for 

an interactive 

/ƘƛƭŘǊŜƴΩs Museum 

estimated to impact 

10,000 children 

annually.  

 

Launched Mobile 

Gallery Series with 

funding provided by 

the W.K. Kellogg 

Foundation and the 

Humanities Council 

of DC that has since 

reached 2,000+  

children each year 

Featured in 

social change 

publication, 

Teaching 

Tolerance!  

 

Office: 202 -545 -1919  

Website: www.momiestlc.com  

E-mail: info@momiestlc.com  

 aΦhΦaΦLΦ9Ωǎ 

programming 

officially 

began with 12  

children and a 

budget of 

$10,000 

  



Logistics of the 2010 Gallery  

Every year, M.O.M.I.E's complements in some way the National Black History theme of the Association 

of the Study of African American Life  and History's (ASALH). Thus, this yearôs  theme was:  Rise 

Up!  A Journey for Economic Empowerment Worldwide.  In efforts to improve and expand the 

Gallery's display options, M.O.M.I.E's staff identified a format of larger banners that convey strong 

photos as well as a "story" of each great person.  

Great Person Category Exhibit  Banner Mobile 

Series Muhammad Yunus Labor and 

Corporations 

X X X 

Dolores Huerta Labor and 

Corporations 

  X X 

Vashti McKenzie Religion X   X 

Bishop Douglas 

Miles 

Religion Developing Developing Developing 

Donna August Inventions X   X 

Lewis Latimer Inventions     X 

Nina Simone Entertainment X X           X 

Haile Gerima Entertainment Developing X Developing 

Queen Hatsepshut Politics X X X 

Adam C Powell Politics   X X 

A. Philip Randolph Community 

Development 

X X X 

Ella Jo Baker Community 

Development 

  X X 

Carter G. Woodson Education X   X 

Anna Julia Cooper  Education     X 

Dikembe Mutombo Sports X   X 

Jackie Joyner Sports     X 

 

To display information and portraits of the great people, the gallery used large banners, tri-folds for the 

exhibits, smaller banners, and wall space displays. Additional components included mats, furniture, floor 

activity pieces, clothing, sports gear, musical equipment, and other supplies. 
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Which Students  Attended The 2010 ñStand-Aloneò 

Gallery?  

This year, approximately 600 children attended the M.O.M.I.E.ôS T.L.C. Childrenôs Gallery. A sample of 

152 of these 600 attendees completed the evaluation. Therefore, responses were obtained from 

approximately 25% of the children ranging in age from 4 to 14. While responses may be generalized to 

the entire 600-student population for 2010, and indeed to all students who have ever experienced the 

Childrenôs Gallery, it is important to note that the findings made in this evaluation report are based on 

feedback from ı of the children who attended the 2010 Childrenôs Gallery.  

Which Teachers  Attended The 2010 Gallery?  

Of the schools and organizations that brought students to the gallery, educators from eight (8) groups 

completed the teacher surveys. It is important to note that many schools brought different classes on 

different days. For instance, three schools and organizations brought one group, two schools brought 

students on two different days, and three participating organizations brought groups on three different 

days. In addition, to ensure that each student could fully experience the tactile nature of the exhibits, 

larger schools were divided into smaller groups who experienced the gallery one group at-a-time.  
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Student Section  

Findings from the Survey  

As noted by graph 1, the average age of the children is 8 years old. Table 1 shows that the greatest 

number of children, 34, reported being 8-years-old. 

Graph 1. Age Distribution of Children who Attended the 2010 M.O.M.I.E.ôs Gallery  

 

Table 1. Age of Children who Attended the 2010 M.O.M.I.E.ôs Gallery 

Age Number Percent 

4 10 6.6 

5 12 7.9 

6 12 7.9 

7 27 17.8 

8 34 22.4 

9 28 18.4 

10 14 9.2 

11 3 2 

12 6 3.9 

13 5 3.3 

14 1 0.7 

Total 152 100 
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Table 2. Schools Attended by Children who Visited the 2010 M.O.M.I.E.ôs Gallery 

School Listing Number Percent 

School 1 33 21% 

School 2 26 17% 

School 3 19 12% 

School 4 17 11% 

School 5 14 9% 

School 6 11 7% 

School 7 9 6% 

School 8 9 6% 

School 9 6 4% 

School 10 4 3% 

School 11 3 2% 

School 12 1 1% 

School 13 2 1% 

Total 154 100% 

 

Of all the schools whose children completed the evaluation of the 2010 gallery, School 1 brought the 

largest number of participants with 33 students, or 21% of those who completed the survey. This group 

was followed by School 2, that had 26 students or 17% of the survey respondents; School 3 and 4 had 19 

and 17 students; which is equivalent to 12% and 11% of participants respectively. Additional, it was 

found that most students attended with their school; however, some attended with entities such as 

M.O.M.I.E.S T.L.C. and other after school programs.  
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Table 3. Schools or Programs that Brought Children to the 2010 M.O.M .I.E.ôs Gallery 

School/Program Attended with Number  Percent 

Public School 1 33 21% 

After School Program 1 19 12% 

Charter School 1 19 12% 

Charter School 2 15 10% 

Charter School 3 and After School 

Program 2 

28 18% 

Public School 2 13 8% 

Public School 3 11 7% 

Public School 4 8 5% 

After School Program 3 6 4% 

Public School 6 1 1% 

Public School 7 1 1% 

Total 154 100% 
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METHODOLOGY 

 

Background  

Years of anecdotal evidence has told us that children learn from the gallery and that they enjoy the unique 

hands-on experience offered by the exhibits. Thus, this yearôs evaluation was designed to capture exactly 

what information students learn and how much information they retain. This is particularly useful because 

the Great Persons are drawn from a pool of individuals who are not overly publicized. The M.O.M.I.E.ôs 

T.L.C. staff selected individuals who may be known by some students, but whose contributions would 

likely be unfamiliar for most attendees. 

 

Familiarizing the Unfamiliar  

A resounding theme emerged through survey responses and anecdotal evidence. The Gallery does an 

excellent job of familiarizing students with a wide-range of historical figures. In addition, by highlighting 

a diverse group of people, the gallery introduces various career fields, expands studentsô knowledge of 

both male and female figures, and highlights contributions by people from various countries.  

 

Data Collection  

To that end, the 2010 evaluation was designed collaboratively by the M.O.M.I.E.ôs T.L.C. staff and an 

external evaluation firm, DASH Consulting, a division of SanHan Design LLC. All data were collected 

by the M.O.M.I.E.ôs T.L.C. staff or volunteers and analyzed and interpreted by the evaluation firm. Due 

to the age of most students, staff members typically read questions to students and recorded their 

responses. After the initial survey was tested, M.O.M.I.E.ôs staff discovered that some questions were 

best facilitated by allowing students to respond about any information they remembered about the great 

person and then students could be asked to respond with a ñyesò or ñnoò when asked the name of the 

person.  
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Did Students Learn From The Gallery?  

An initial question was posed to assess studentsô familiarity with the gallery and its terminology that the 

Great Persons are the individuals who are pictured and presented on the exhibits. When asked this 

question, approximately 79% of respondents noted that they recalled that the Great Persons are the 

individuals pictured on the exhibits. Only 5% responded ñnoò when asked if they remembered that the 

term Great Persons was used to identify the people on the exhibits and 16% did/could not respond to this 

question.  

 

Table 4. Number and Percentage of Students Who Remembered Gallery Terminology 

Remember Gallery Terminology Number Percent 

No Response 24 15.6 

no 8 5.2 

Yes 122 79.2 

Total 154 100 

 

According to the survey respondents, Nina Simone was the most memorable Great Person in the Gallery. 

When asked to name the first person they remembered, 18% of students could not respond to this 

question, 30% recalled Nina Simone either by name or as a singer or person who plays music. 

Approximately 12% of students remembered Queen Hatshepsut in one way or another. Donna Auguste 

and Dikembe Mutombo were each identified by 9% of students.  Another 7% recalled Muhammad 

Yunus, the same percent remembered Bishop Vashti McKenzie, and 2% each recalled Carter G. Woodson 

and Dr. Martin Luther King.  

Although Dr. King was not featured in this yearôs gallery, he may have been named due to studentsô 

familiarity with him as a historic figure. A second explanation could be that students looked further down 

in the survey, saw the photo of Dr. King used for another question, and this caused them to name Dr. 

King. Nevertheless, because he was only falsely identified by 2% of students, it is clear that the Gallery 

does a commendable job in highlighting the Great Persons and reducing studentsô tendency to only focus 

on well-known historical figures.  

In one studentsô words ñIt (the Gallery) was interesting.  There were a lot of people to learn about 

and it wasn't all in a low tone.  It was high pitched and energetic.ò Gallery staff noted that this same 

student was a 10-year-old who was older than most of the students in his group. During the gallery, he 

approached most exhibits in a thoughtful and quiet way; however, when given the opportunity to share his 

comments, he showed that his interests were clearly piqued and that his intellect was stimulated. Through 

his comments and their observations of other students, staff recognized that the younger children were 

definitely entertained and the older attendees also found interesting information in the gallery.  
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Table 5. Names or Identifiers of Great Persons Identified by Students 

Great Person Number Percent 

Nina Simone 43 28% 

Singer (Nina Simone) 1 1% 

Playing music 1 1% 

No Response 27 18% 

Donna Auguste 14 9% 

Queen Hatshepsut 12 8% 

Hatshepsut 2 1% 

Queen Hatshepsut 2 1% 

Queen of Egypt (Hatshepsut) 1 1% 

Queen/Snake 1 1% 

Dikembe Mutombo 11 7% 

Basketball player (Dikembe) 1 1% 

Healthy food - basektball (Dikembe) 1 1% 

Muhammad Yunus 10 6% 

Help people get more money to buy things (Muhammad 

Yunus) 1 1% 

Bishop Vashti McKenzie 6 4% 

Vashti McKenzie 3 2% 

Preaching. 1 1% 

A. Philip Randolph 5 3% 

Carter G. Woodson 2 1% 

MLK  2 1% 

Dr. Martin Luther King 1 1% 

Martin Luther King, Jr. 1 1% 

African Americans 1 1% 

no 1 1% 

none 1 1% 

They helped. 1 1% 

Worked with tools. 1 1% 

Total 154 100% 

 

Students were then given the opportunity to name as many of the remaining seven (7) Great People as 

possible. Eighteen percent (18%) were able to name a second person with Dikembe Mutombo being the 

most named, 13% named a third and 5% named a fourth person with Muhammad Yunus being the most 

named in both attempts. Only one student named a fifth great person, Carter G. Woodson.  

For the identification of Donna Auguste, a confounding variable was found in the student survey. The 

galleryôs larger portrait of Auguste was a different image than was used in the survey.  The picture used in 
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the survey was also depicted in the exhibit; however, it was much smaller than the other image and may 

have been overlooked. This could be a factor in why fewer students recognized Augusteôs picture.  

Table 6. Studentsô Naming of Additional Great Persons from Opportunity 2 through 6  

Great Person 

Percentage of students who 

could name someone Most named Great Person 

Great Person 2 18% Dikembe Mutombo 

Great Person 3 13% Muhammad Yunus 

Great Person 4 5% Muhammad Yunus 

Great Person 5 1% Carter G. Woodson 

Great Person 6 0% NA 

 

Dr. King was not a member of this yearôs Gallery, but was pictured in this question to gauge studentsô 

ability to recollect this yearôs unfamiliar photos even when presented with the very familiar image of Dr. 

King. In giving additional context to this question, staff members noted that in the gym space used, there 

is a large mural of great people, including Rosa Parks, Dr. King, Cesar Chavez, and a few others. As a 

staff member noted ñout of all displayed, MLK is definitelyéthe most recognizable!ò  

In spite of the mural including Dr. King and Cesar Chavez, no student selected Chavez as being part of 

the gallery and only 3% identified Dr. King. This low rate of selection is excellent evidence that the 

Gallery effectively familiarizes students with the Great People. This finding must be tempered with data-

collector reports that indicate some coaching was necessary to help younger children understand that they 

should identify people they saw that day in the exhibits. In some cases, children were guided to name a 

second person other than Dr. King. 

In order to check studentsô recognition of the Great Peopleôs pictures, six photos were provided and 

students were asked to circle the individuals from the Gallery. In addition to four Great People, two 

historical figures were included, Cesar Chavez and Martin Luther King Jr. From their responses, students 

recognized the Great People. For instance, in identifying who was not part of the Gallery 71% of students 

recognized Chavez had not been pictured and 82% stated that King was not exhibited in the gallery. For 

each photo, between 7 and 8% of all students did not respond. However, of those who responded Nina 

Simone was recognized by 81% of students, Muhammad Yunus by 68%, A. Phillip Randolph by 66%, 

and Donna Auguste by 51%.  

When asked to share information about the exhibits, students were able to recall facts about all great 

people . Only 14% of students could not recall any facts, when asked to give facts about a second person, 

40% were not able to recall anything, 65% respondents hit a blank by fact three, 87% on fact four, 96% 

on fact five, 98% on six, 99% on seven, and 100% could not provide eight facts.  
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How Did Students Feel About the Gallery?  

Students overwhelmingly enjoyed the Gallery. When asked if they had fun, 92% said yes and of the other 

responses (including those who did not respond), only 2 children said no. When asked to share what they 

liked and disliked, three themes arose. Students enjoyed the hands-on nature of the exhibits; they 

described it as play. Second, respondents stated that they liked learning about different historical figures. 

Third, students simply enjoyed learning information. 

Given their response on the previous question, it is not surprising that when asked if they would like to 

learn in this way more often, 66% of students said yes and only 7% said no. On the final question, the 

evaluation asked students how the gallery was similar to or different from how they learn at school. Due 

to the open-ended nature of the question, there were almost as many responses as students. However, a 

clear theme was that students typically learn about historical figures from books, lectures, or other passive 

methods. They were excited that the gallery taught them about unfamiliar people and that the learning 

was hands-on and controlled by them, the learners. 

 

 

Qualitative Data  -  In Their Own Voices  

Students were provided with several opportunities to speak ñin their own voicesò and provide comments 

and quotes. When students could write, they provided the comments themselves. Most attendees were 

younger children who could not yet write; thus, staff scribed the comments on the studentsô surveys. 

Generally, the qualitative data in this section supports the quantitative section where numbers showed that 

students overwhelmingly enjoyed and learned from the gallery. 

 

Emergent Themes  

1. Students had fun and enjoyed learning history through hands-on activities 

This is supported by comments such as ñI liked it because it was fun.ò One participant reported that s/he 

liked the gallery ñbecause you get to do activities instead of sit down and listen to people talk.ò Many 

students highlighted that this was a factor that was unique to the gallery compared to how they learned in 

other settings including school ñDifferent because at school we don't do that much stuff.ò Through 

this method, the gallery allowed students to enjoy using core skills such as reading and writing. One 

student said "It was fun because we get to play a little bit and we get to write a little about our 

history.ò Another student wrote that this type of learning was not high-pressure so s/he felt it was ñstress 

free here.ò It is interesting to note that even to technologically-savvy students, it was seen as a positive 

factor that the gallery was tactile. A participant noted that when learning ñIn school you have to open 
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textbooks or on computer.ò This theme can be summarized by the comment ñI think it's super fun to 

learn this way!ò  

2. Participants liked learning about new and unfamiliar great persons  

Not only were students introduced to individuals with which they had little knowledge, they also felt that 

they learned many facts about the great persons. ñI liked it because it tells you so many things about 

people I didn't even know.ò Participants also noted that the gallery sought to show that the exhibits were 

about real people ñéI got to learn about how people were feeling and how they helped people.ò Said 

another way ñThey did wonderful things and we get to do the same things.ò  

 

3. The Gallery teaches students about diverse careers 

In supporting the claim that the gallery familiarizes students with diverse careers, one student said ñWe 

get to be a pharaoh, and a bishop and a lot of people we don't get to be everyday.ò Another 

respondent talked about financial systems ñMade a bank to help people.  I liked the way the banker 

did thisò. Speaking to studentsô musical talents was also appreciated as exemplified by the response ñYes 

I liked it because you can play instruments and have fun.ò 

 

4. Students feel connected to the exhibits and empowered to achieve great things  

In some instances, students were able to appreciate how the great persons impacted other people and the 

students themselves. This can be seen in the statement ñIt was fun because I had never heard of these 

people; They sacrifice their lives for us to be healthy and happy.ò Another student was more thorough 

and introspective in his comments by sharing ñIt was fun because I didn't know I could do all these 

things.  I thought I was going to be an ordinary boy playing games.  Now I know that I want to do 

these things and I will try to do better, work hard and go past high school to get an education.  I 

play football too.ò This theme of empowerment can be summarized by one studentsô simple comment ñI 

can be somebody when I grow up.ò 

 

5. Some students are familiar with hands on learning and the Gallery is very similar to what they 

do at school 

One student expressed that the gallery and school were similar ñWell after we learn, we play at 

school...ò. Another participant felt that ñschool is better, (we) play games.ò It is interesting to see that 

for one charter school in particular, two students simply stated that their school and the gallery were 

ñsimilar.ò A third student wrote ñIt's alike because I learned about Queen Hatshepsut in school 

before.ò  One respondent from a different school did not particularly like the gallery. ñ(I enjoyed it) a 

little bit, but (it was) kind of boring.òA suggestion for improvement was that students be allowed to 

ñDo stuff without guidance.ò 

 

One staff member highlighted the following anecdote: 

The impact of the Gallery experience was demonstrated with a class from one charter school. 

A M.O.M.I.E's staff member, guiding a couple of children through the A. Philip Randolph's 

exhibit, shared how Randolph was able to mobilize a large mass of people to protest and 

demand rights from their employers.  The staff member stated to the children that they too 

can create their own "change campaign" around an issue that they were passionate about and 

mobilize their own peers using the materials in the exhibit.  The guide shared that once you 

build "power" through numbers, people oftentimes respond.  Immediately, one of the children 
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said "We should do something about 'silent lunch' at our school!"  "Silent Lunch" was 

implemented in their class as a consequence - meaning they cannot talk at all during 

lunchtime.  Before we knew it, the children created their "change campaign" and protest signs 

and began getting the word out discreetly to their peers in their class while at the Gallery.  

When it came time for the class to clean-up, one of the teachers announced "We have five 

minutes left to clean-up" and as if that was the trigger, immediately afterwards, the entire 

class began marching together and chanting "NO SILENT LUNCH! NO SILENT LUNCH!"   

In fact, I was right in the middle of giving an evaluation to a young girl when the chanting and 

marching started - and she interrupted me and said "I need to be down there with my class!" 

and left!   I completely understood her decision.  Later, when I touched base with one of the 

teachers, he told me the chanting continued on their walk back to school. 
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Implications and Suggestions for Improvements  

Findings from the student section of the evaluation allow the following conclusions to be made 

with confidence. First, the gallery is an excellent learning tool that engages students, teaches 

them about historical figures, and makes them feel empowered about the various careers shown 

in the exhibits. Second, there were an extremely low number of negative comments, feedback, or 

suggestions from students. Therefore, suggestions for improvements could not be extrapolated 

from the surveys.  

 

From the perspective of the evaluator, there is only one area the gallery may want to address and 

expand upon. This will likely depend on the goals of the gallery and whether resources are 

available to expand the gallery in this way. With those caveats, it is suggested that the gallery 

highlight more ethnically/racially diverse great persons. While it is appropriate that the Black 

History stand-alone gallery focus primarily on people from the African Diaspora, the mobile 

gallery may be able to incorporate other minorities. In fact, the gallery has a goal of presenting at 

least 40% of its exhibits about people from around the world. This has been achieved for at least 

the past three years. However, because most of these individuals are people of African heritage, a 

further expansion would be including other minorities. 

 

In this way, students from other racial/ethnic groups can feel the same empowerment currently 

enjoyed by students of African heritage. In addition, by seeing the contributions of numerous 

minorities, all students will be benefited including the majority of attendees who are African 

Americans. For instance, the 2010 gallery highlighted Muhammad Yunus and his revolutionary 

banking system in Bangladesh. While many students internalized this great person, the majority 

of students (and teachers) credited the gallery for teaching them about ñBlack Historyò. They did 

not acknowledge that the gallery taught about someone of Bengalis heritage. 

 

Again, as a Black History program, the 2010 stand-alone gallery was very successful. However, 

as the gallery matures, it should bring the same unique exhibits and information about 

individuals from diverse racial/ethnic groups.  This can likely be accomplished through 

additional resources including funding sources, staff members, and recruitment of attendees. 

Such a progression would enhance a program as dynamic and impactful as the Childrenôs 

Gallery.  
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Teachersô Section 

Table 1. Schools/Organizations Whose Teachers Responded to the 2010 M.O.M.I.E.ôs Gallery 

Teachersô Survey 

Schools Number Percent 

School 1 2 5.1 
School 2 3 7.7 
School 3 5 12.8 
School 4 8 20.5 
School 5 4 10.3 
School 6 7 17.9 
School 7 7 17.9 
School 8 3 7.7 

Total 39 100 
 

Graph 1. Distribution of Teachers by School/Organization Who Responded to the 2010 

M.O.M.I.E.ôs Gallery Teachersô Survey 

 

Which Grad es Attended The 2010 Gallery?  

Survey results indicate that only three teachers brought students between 5th and 8th grade, over half of the students 

were between 1st and 4th grade. However, the greatest percentage of attendees, approximately 38%, teach pre-

kindergarten and kindergarten students. There is extensive literature that shows it is developmentally-appropriate for 

this age group to be given tactile learning experiences. This is highlighted by the 2009 position statement of the 

National Association for the Education of Young Children (NAEYC). The document notes that hands-on activities 

or ñPlay is an important vehicle for developing self-regulation as well as for promoting language, cognition, and 

social competence.ò Thus, the tactile nature of the M.O.M.I.E.ôs T.L.C. gallery should have provided very well for 

the needs of this audience.  
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Graph 2. Distribution of Attendees Grade Levels 

 

 

 

Table 2. Distribution of Attendees Grade Levels 

Grade/Age 
levels Number Percent 

Grade/Age 
levels Number Percent 

1st 2 5.1 5th-8th 1 2.6 

1st-3rd 3 7.7 6th-8th 2 5.1 

1st-4th 2 5.1 K 8 20.5 

2nd 3 7.7 K-4th 2 5.1 

2nd-3rd 4 10.3 PreK 7 17.9 

3rd-4th 4 10.3 
   4th 1 2.6 Total 39 100 

 

 



ahaL9Ω{ ¢[/ нлмл 9Ǿŀƭǳŀǘƛƻƴ Page 21 of 31 By: AESH 

 

Sizes of Group s Who Attended the 2010 Gallery  

Twenty-nine (29%) of the participant organizations brought 25 students and adults, another 29% had 

groups with 20-22 students and teachers. Only 17% brought larger, 28-44 student/adult, groups. For these 

three groupings, gallery staff divided students into sub-groups of 15 or less and facilitated sub-groups one 

at-a-time. About 25% of the organizations did not need to be divided because they brought between 8 and 

15 children and adults in their groups.  

Graph 3.  Group Sizes for Schools and Organizations Who Attended the Gallery 
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FINDINGS ON THE GALLERY  

After demographic and group information were analyzed, teachers were asked to provide information on 

the gallery and on their studentsô experiences. As with the student respondents, teachers agreed 

overwhelmingly that the gallery format was interesting and was a great learning experience for students. 

They also indicated that the Great Persons were unique and were historical individuals with whom the 

students were not excessively familiar. Teachers also reported that the gallery provided ideas that they 

would take back to their classrooms. 

 

Were students interested?  

Approximately 77% of teachers reported that their students were very interested in the exhibits in the 

gallery. Another 18% agreed that students were interested. When asked to compare their studentsô interest 

in the gallery versus other field trips, over half of teachers, 61%, indicated that their students were either 

slightly more or much more interested in the gallery.  

Graph 4.  Students' Interest Compared with Other Field Trips  
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How Much Learning Occurs?  

The gallery was credited for teaching students new information in 92% of the responses. In fact, 64% of 

teachers stated that their students learned ña great dealò of new information. When gauging student 

information learned compared to other field trips, teachers reported that approximately 44% were very 

interested in the new information being presented and 26 were slightly more interested. 

Is the Hands -on Format Unique ? 

While teachers report that students generally learn through hands-on experiences in school; the gallery 

appears to do a much better job harnessing this strategy for learning history. Respondents indicated that 

59% of teachers use hands-on experiences with their students very often. Another 36% use tactile learning 

often. However, when teaching students history only 46% use these methods very often and 13% use 

them often.  

Is the Gallery Affecting the Educational Landscape ? 

Given the findings in the previous section, it is not surprising that the responding educators almost 

wholeheartedly buy-in to the strategies exhibited in the gallery. Only 3% of teachers indicated that they 

did not observe any strategies that they will take back to their classrooms. The other 97% either learned 

many new strategies (approximately 62%) or a few new strategies (approximately 36%).  

Table 3. Teachers Reporting if They Learned Ideas They Will Use In Class 

Use Ideas Learned Number Percent 

No 1 2.6 

Yes, A Few 14 35.9 

Yes, Many 24 61.5 

Total 39 100 
 

Which Great Persons We re Most Interesting ? 

The number of teachers reporting their students interests varied according to the Great Person being 

discussed. The greatest number of teachers reported learners being very interested in Nina Simone, 22 

teachers and Queen Hatshepsut, 20 teachers. Dikembe Mutombo and Donna Auguste were tied with 15 

teachers reporting learners being very interested in these Great Persons.  

Eleven (11) respondents indicated that Dikembe Mutombo, Donna Auguste, or Muhammad Yunus were 

interesting to students. Carter G. Woodson and Bishop Vashti McKenzie were tied for ñsecondò place 

with 9 teachers indicating that students found these individuals interesting. In contrast, the A. Phillip 

Randolph exhibit received the least responses from teachers reporting on exhibits that were interesting for 

students.  
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What Made the Great Persons Interesting ? 

When asked to provide comments about the gallery and what held studentsô interests, most teachers 

identified facets of the exhibits that involved a great deal of hands-on opportunities. It also appears that 

students were exhilarated by the opportunity to be active and to express themselves. For instance, teachers 

noted that the Nina Simone exhibit captivated students who used the stage and the songs being played. 

Respondents also noted that all age-groups thoroughly enjoyed the hula-hoop props in the Mutombo 

endurance station and the dress-up opportunities throughout the gallery. Role playing also engaged 

studentsô creativity; teachers noted that students enjoyed preaching and delivering sermons like Bishop 

Vashti McKenzie, they were fascinated by using legos to enhance engineering skills like Donna August, 

and they learned from completing the loan applications in the Muhammad Yunus exhibit.  

 

 

Qualitative Data ï Teachersô Voices  

Like students, teachers were provided with several opportunities to speak ñin their own voicesò through 

responses to open-ended questions. When giving feedback on the content of the gallery, teacher feedback 

was overwhelmingly positive. Logistical aspects received more suggestions for improvement. 

 

Emergent Themes  

1. Teachers agree, students enjoyed and learned from the gallery. 

Respondents provided comments such as ñThey really liked the activities where they could move, act, 

and try on costumes.ò In highlighting that students were captivated by tactile components of the exhibits 

a teacher noted ñAnything hands-on or physically active in nature brought more attention.ò Another 

educator provided some insight into why some exhibits may have been less popular than others ñMany of 

the exhibits the children were not interested in were not tried, they just loved the few they were 

very interested in.ò Again, we see the theme that students and teachers appreciated the hands-on nature 

of the gallery 

 

2. Many of the respondents indicated they would not change any facet of the gallery.  

One teacher wrote about his/her suggested changes ñNone really - they were great.ò Other comments 

suggested expanding the gallery. In response to the question ñShould the gallery change anything?ò a 

teacher said ñNot really, other than making it bigger.ò Thus, in this theme, many teachers felt the only 

place to go was up. 
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3. Suggestions were made to improve the logistics, not the content, of the gallery  

Some teachers shared that the time was too short for students to truly learn the depth of knowledge being 

shared about each great person. As noted by one individual ñThey were very interested, unfortunately 

time was a huge factor.ò For some groups, it appeared that children stayed longer at some stations and 

this prevented others from experiencing the exhibit. This is expressed in the comment ñEach station 

should keep a time so they get to experience all of it.ò Some respondents pointed to the introduction as 

a place where change should be made ñThe intro could take place in rotations with some hands on 

experience so they don't have to listen in a big group.ò Teachers of younger students indicated that 

some of the information and activities were not as developmentally appropriate as they could have been. 

Other suggestions included providing more handouts that students could take home after the gallery. 

Some teachers proposed having less exhibits, one teacher suggested having more exhibits, and others 

suggesting having more individuals with whom students were familiar. 

 

4. Teachers will use the gallery to guide their instruction, it exceeded their expectations 

Many teachers indicated that the gallery exceeded their expectations. One teacher stated ñIt was better 

than I expected, it was organized and very interactive.ò Another respondent added ñYes ï (it) 

exceeded (my expectations) because of its breadth in representing a variety of figures in a very 

hands-on way. Teachers then noted that studentsô minds were open to various careers and issues ñYes, it 

engaged my students and got them curious about different topics.ò Other educators saw this as the 

perfect venue through which students could broach various subjects ñIt got students curious about 

having different subjects like music, Egypt and science.ò One respondent added ñWe will get to have 

a great conversation afterwards.ò Another teacher was excited about ideas learned from the gallery 

ñWe had a great time learning and gave us ideas to take back to school.ò Such responses support the 

theme of the gallery impacting teachers and their classroom instruction.  
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Table 4. Teacher Comments and Recommendations for Improvements 

 

Comments and Recommendations for Improvements 

  

A bit more "early childhood" explanations, but overall great! (two comments synthesized) 

AKA station, a person at each station to tell a short story. 

Each station should keep a time so they get to experience all of it. (three comments synthesized) 

I thought it was great; no changes (five comments synthesized) 
It would be nice if all the students were able to take something home to remember this experience. 
(three comments synthesized) 

Maybe a few less exhibits for younger students so they focus more on each one. 

Mobile visits! 

More contemporary individuals kids can identify with. 

Not really, other than making it bigger. 

Perhaps giving a little bit more background about each figure. 

Possibly some more interactive media? Videos/DVDs or speeches/historical events. 
The intro could take place in rotations with some hands on experience so they don't have to listen in a 
big group. 
The kids loved the activities but in terms of learning something new, most of them can't remember a 
name of one person they learned about.  Maybe having fewer people and more information on each. 

To keep it open for the kids. 

You did a fantastic job, all the leaders were good with the kids and helpful. 
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Focus Group Data  

In order to triangulate the data collected on the teacher and student surveys, a focus group was held with 

four Pre-K through kindergarten teachers who attended the 2010 Gallery. Held for 30 minutes during the 

staff lunch hour, the focus group was facilitated by a MOMIEôs TLC staff member. In addition, the group 

was filmed to obtain a record of the session that was as accurate as possible. Findings from the focus 

group completely support the data obtained from participant surveys completed at the gallery. The four 

teachers were able to provide greater depth and insight for the evaluation and the gallery program in 

general. Several themes emerged including: 

1. Due to the hands-on, student-directed nature of the gallery students, teachers, and parents learned and 

had fun during their visit 

None of the four teachers had participated in prior MOMIEôs Children Galleries and all four indicated 

that this was an excellent field-trip for their students.  Teacher three noted ñIt kind of gave them the 

opportunity to explore. The ground rules were laid out first but the kids were able to kind of delve 

in and just do everything themselves with the correct amount of supervision.ò Due to the adult 

presence throughout the exhibits, students were able to ask questions and be scaffolded while using the 

gallery. Teachers were in agreement that they liked that rather than serving as directors MOMIEôs staff 

served as facilitators. ñIt wasnôt just look at this and play with it this way, a few guidelines were 

introduced and everyone got to go with as they wanted to.ò Similarly, teacher four commented ñThe 

children enjoyed the hands-on. Itôs a little like some of the experiences they get at school (in the 

centers). But I thought that was the biggest part, that it was not just look and donôt touch, it was 

hands on.ò From these comments, it is clear that the gallery has accomplished its goal of teaching 

students history through hands-on experiences.  

2. More time is necessary for students to fully experience the exhibits 

In responding to three questions, teachers responded that they would have liked more time for students to 

experience the gallery. This answer was given when the focus group was asked what was enjoyed least 

about the gallery by both students and again when asked what they enjoyed least as educators. Teacher 

four shared ñwe had tears..(when we had to leave).ò The other teachers nod in agreement. In responding 

to the optimal amount of time they would have liked, teacher two suggested ñI would say an hour with 

an introduction of the centers and the debriefing.ò Teacher four expanded on that timeframe ñBecause 

you guys had so many I would say almost an hour and a half. There could be somebody telling them 

about them and then theyôd be free to go into the centers. They would get to spend 15-20 minutes; 

that doesnôt mean they would get to go to all the centers, but they would at least get some quality 

time.òUsing their early childhood terminology of ñcentersò to describe the exhibits, the focus group 

teachers were in agreement that the gallery was enough fun to hold studentôs attentions for even longer 

than was allotted.   
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3. The gallery was physically organized in a manner that was very conducive to student-centered 

learning 

When asked to comment on the organization of the gallery, teacher one responded immediately ñI like 

the way it was laid out in the space with the center being the basketball court because that way, 

some of the kids tend to be radial thinkers, so there was a focal point in the center where it was a 

little bit open. They could start from there and you could just turn and go where they wanted.ò For 

this educator this feature also made the gallery stand out compared to other museum experiences. ñ(At) a 

museum itôs more linear and where youôre walking through following a path and seeing the exhibits 

in the order it was presented to you. (At the gallery) They could just jump from one (exhibit) to a 

totally different one that was on the other side of the room.ò Teacher three shared that another useful 

feature was the debriefing ñHaving someone bring it all back together at the end. I thought that was 

really beneficial.ò  

7. The gallery touched on numerous developmental domains and subject areas; therefore, it likely meets 

many District of Columbia learning standards 

The focus group teachers applauded the gallery for its wide variety of exhibits and great persons. As they 

described the components of the most popular displays, the participants noted that students were engaged 

and had the chance to find something they liked. Teacher three shared ñI just really enjoyed how the 

students interacted and responded to each centeré kids who wanted to play music could play 

music, kids who wanted to dress up could dress up, kids who wanted to stand at the podium and 

read could read. Seeing how all the kids adapted and who was drawn to what was the most 

interesting part of what I got to see.ò This comment led to a round of discussion regarding memorable 

moments of students enjoying the exhibits. The accounts were summed up by teacher two ñthe centers 

were very differentiated so there was something for everybodyò. Teacher four then added ñSo many 

times they go to the museum and they can see it and not touch it. Sometimes they can touch it, but 

certainly not put it on.ò This participant also weighed in when asked which DC standards the gallery 

meets ñBecause we have so much to do, teachers often donôt have the time to look at a trip and 

figure out what standards it aligns with but if you guys did that. Aligning it with the standards 

would be huge and teachers would jump right on that. Because that (figuring out how it aligns 

would be) done for you (as a teacher).ò While agreeing that it was difficult to name specific standards, 

teacher three commented that the exhibits addressed multiple domains such as reading, writing, 

mathematics, creativity, speaking, and many others. Teacher four suggested that if MOMIEs staff looked 

at the standards, they could identify those that are met by the gallery including the standard dealing with 

students being able to look to adults for guidance.  

 

4. The great persons noted as memorable in the surveys were also identified as most notable by the 

focus group 

Throughout the focus group, teachers had opportunities to recollect and identify specific great persons 

from the gallery. During these times, including when they were specifically asked about individual 

exhibits, focus group members corroborated the findings of the surveys about which ones were most and 

least popular. When asked if they recalled the Carter G. Woodson exhibit, all the teachers agree that this 
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was not one on which their group focused. Teacher four shared ñactually, my kids didnôt really go to 

that one as much as the one about the art. We tried out the one with the doctor, the space, the 

stageò ñNina Simone, I thinkò said teacher one seemingly recalling the name based on the prop 

described. Once it was agreed that they had specific favorites, teacher three identified the biggest hits for 

his group ñI guess it was probably split between the stage definitely and the gym area. They really 

liked the dress up, being the doctor and also the astronaut. A couple of my parents really liked the 

invention.ò Teacher four recalled the name of the great person and chimed in saying ñDonna.ò To which 

teacher three agrees ñyeah, they got a big kick out of that.ò Teacher two added ñWe also went to the 

stamps and a couple of my parents were upset that we didnôt get to explore that more thoroughly.ò 

The facilitator then noted that that exhibit was Muhammad Yunus and the teachers had touched on most 

of the exhibits.  

5. The gallery provides children with a hands-on museum experience that is available at few other 

venues 

Three of the four teachers dialogued about museums that provided children with interactive experiences. 

Teacher one explained ñ(the kids are engaged at a few museums) such as the Smithsonian which has 

one somewhat hands-on section with the science lab.ò  They noted; however, that at this lab, the 

experiments are actually led by an adult. In contrast, the other two museums discussed are designed for 

children to touch and operate the exhibits. Teacher two had experience with one venue ñThe gallery is 

similar to Touch This, a museum in another (geographical) area that allows students to interact 

with the exhibitsò to which teacher four added ñImagine This in Rockville was also like the Gallery.ò 

This comment may suggest that Imagine This is no longer in business. Though it may still be open, this 

location is in Montgomery County, Maryland. Its location confirms that DC students, while surrounded 

by museums, are not often able to enjoy learning as they do at the gallery.  
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Implications and Suggestions for Improvements   

In summary, teacher and student surveys can be triangulated with M.O.M.I.E.ôs staff observations. 

Findings indicate that the gallery is a great learning tool and an effective and exciting way for students to 

learn history. The data from this evaluation reinforce why greater numbers of students should be able to 

experience the hands-on exhibits. In an even broader sense, by providing students with the gallery, 

M.O.M.I.E.ôs T.L.C. is supporting the efforts of our nationôs educational systems. This includes the 

District of Columbia Public Schools (DCPS); where the M.O.M.I.E.ôs headquarters resides and where 

DCPS notes that it is committed to providing all students with engaging instruction. This student-centered 

learning is exactly what makes the gallery a landmark and an eagerly anticipated activity for students and 

teachers alike.  



ahaL9Ω{ ¢[/ нлмл 9Ǿŀƭǳŀǘƛƻƴ Page 31 of 31 By: AESH 

 

This evaluation was conducted on the 2010 Childrenôs Gallery designed, organized, 

and presented by the non-profit organization, Mentors of Minorities in Education's 

Total Learning Cis-Tem (M.O.M.I.E.ôS. T.L.C.). This DC-based nonprofit 

organization is dedicated to providing transformative educational experiences for 

ñnurturing the geniusò of children. Evaluation findings indicate that the Childrenôs 

Gallery fulfills this principle of ñnurturing the geniusò that guides M.O.M.I.E.ôs T.L.C. 

M.O.M.I.E.ôS. T.L.C. 
P.O. Box 75481 

Washington, DC 20013 
in fo@momiestlc.com 
www. momiestlc.com 

Office Phone: 202.545.1919 
 

Evaluation Conducted by: Anika E. Sandy-Hanson, Ph.D. 

Principal of DASH Ed. Consulting; Division of SanHan Design LLC 

www.sanhandesign.com/education 


